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CESSAR'LV REPRE-

_Study, in a community learning context.

"UndergradUate' degree progr,éms:

assessing the alternatives

. i +

g Concern over Hexibiljty anj/nnovat/on in undergraduate education, accentuategd
by the wave of expressed discontent with traditional proggams beginning.in the

(

.1960° S, has brought about a variety of curricular changes, _ranging in scope from

a single componenfof a'single course to an entire degree prbgram ‘ ,

- This special issue of Comment is concerned with innovation of the latter
variety, focusing for emphasis upori six selected nontraditional approaches to
curriculum at the University of Minnesota, each leading to a baccdlaureate degree.
The programs are designed to provide flexibility to students enrolled in the
Universify or\to extend a University education to people not otherwise served.
Each involve individual student selection of work to be done for the degree
Learning .methods. range from -enrolling in exrst/ng courses to designing
self-directed, community-based experiences. N

Collectively, the six programs selected for discussion here do not represent an
overwhelming budgetary commitment, nor do they serve large numbers of gtudents
(their combined enroilment is just over 1,400). But their value, and tha‘/‘of other
alternative programs, extends beyond the students enrolled to their exploration of
questions facing the people and institutions involved in undergraduate education.

The kinds of students }erved by thése programs, the guidelines within which
they develop the/r degree programs, the learning activities, evaluation methods,
and advising procedures used, and most importantly, the implications of these and
other programs fBﬁ-htefher education in general are the subject of th/s issue.

These six alternaté routes to the baccalaureate degree are discussed:

.0 The Inter-College Program of University College, which awards BA and BS
degrees for student- des/gned Cross- college programs.

® The Bachelor of Elacted Studies program, which offers College of Liberal Arts
students an -opportunity*to develop programs pr/mar/ly wrth/n the college
independent of traditional graduat/on requirements.

- ® Option Il of the- Unrversrty of Minnesota, Morris, through which liberal arts
students develop individualized curricula leading to the Morris BA or BS.

® Experimental Collége, in which students seeki g the University College BA or
BS take responsibility for their own education, thfough courses or self-directed

® General College’s Bachelor of Applied Studies and Bachelor of General
Studies programs, offering a blend of vocational and general education.

_ @ University -Without Walls, which awards a University College. BA or BS for
work done on or off campus through courses- or self-directed learning
experiences.- .

Commaent is the periodic pubtication of the University of anesota Center for Educational Develop-
ment. James Werntz, Director. Gordon 'Wm. Kingston, Assistant Director. Andrew Ahlgren, Associate
Dlrg&f'br for Precollege Development Comment is written and edltad by Nancy A. Peferson.
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~UC’s. Inter-CoIIege
Program .

The most} season d oj the degree programs
designed to pen cyrricular options to University
undergraduatbs the Inter-College Program of Uni-
versity - College .h for more than fofty vyears
provided "an .avenue by which a student may
S degree through UC for an
apptoved, self-,de' igned program which combines

‘coursework from two or more colleges. Staffed by

two program cogrdinators, ICP has 'no faaulty .and
offers. no courses other than a UC independent .
study - number"' Il work is done with faculty and
through progra[ s of other colleges of the Univer-
sity. o - '
The Inter- College Program was for years the -
gply programy of, ‘and therefore synonymous with,
University Qdllege. It acquired a name of its own
only in 1969 when it became necessary to dif-,
ferentiate I(,’;P from the several experimental pro-
grams newly ‘added to UC's administrative re-
sponsibilities! Establishment of UC, like that of
GeneraI_TSrgﬁ resulted from the high-level re-
view of lfmversuty s mission and programs at
the onset of the Depressmn On ‘the basis of this -
review, it was ‘concluded that curricular innovation
was nedded {q ‘meet the changing needs of a
student opulat.lon more aware than prevuously of
the word beyond the campus, more motivated by
the n t6 searn’ ‘a .living, and thus more
Jinteres ed in erxubIe programs through which to
pursue |nd|vldual objecttves UC'’s founders in 1930
hoped | hot onIy that' the program would provide
alternatives for participating students but that its

- success would help ‘loosen the thinking of other
requirements and

uriits, with regard to course
similar curricular matters.

To guard against. (CP becoming or being per-
ceived as a soft” alternattvé” lts admlnlstrators in
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- was a policy of avoiding publicity and with it, it

‘intellectual curiosity in -a
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early years set a policy of h‘igh entrance and ~
graduation requirements (students must complete
190 credits instead of the mgre usual 180) gnd a
small student body. As a ¥esult, the program
deveIoped an‘unintended reputatlon as an *'hongrs .
college.” : . .

Except for the immediate pogt ‘World War |
years, when UC -proved particularly amenable to
the needs of rejurning veterans, the number of
students remained below 80 until 1969. Then, in ,
response to sharply increased demand for flexible
undergraduate programs, enrollmqnt was allowed to
grow over a two- year period to near its current
limit of 300. Helplng to keep the program small

was hoped, students'with less-than-genuine reasons
for seeking admittance. Even today, informational
efforts are low-key and most applicants report they.
have learned of ICP by word of ‘mouth’or have
been referred by University counseIorﬁt B
Students are admitted to ICP for thelr ]unror :
and senior years, following at least 'one quarter in
another , college of the University. Their™ages
currently range from late teens upward through the
50's, with an average of 26. They tend to have
quite definite ideas about their educational needs
and how these translate into .specific .courses,
ideas often based- on experiences outside the
college setting. Most often the’student is seeking -~
preparatié’n for a" particular career—perhaps a
better. version of a job We or she already. holds
or has heId-—tor which) there is no existing
academic program Others, may wish to pursue.
mber of fields (not
necessarily related to one another),'perhaps at the
same time meeting requirements for graduate
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school. For some, ICP offers a way to earn a
. degree after changing a major from one,college to

a second which will. not accept the work from
the first. :

An applicant’s proposed program including a
statement of goals together wrth a list of courses
planned to be taken and those already completed,
must be a(ﬁproved by a faculty advisor in each of
the studefit's major areas of study before being
submitted to thg ICP. admisSions committee. The
committee, applying more flexible criteria than in
the program’s early years, looks above all fog a
cross-college program well suited to the student’s

.

.
.\

stated objectives. Al programs involve ‘‘areas of.
concentration.” These arg generaliy defined a$ 30 ~
or ‘more credits of upper division work taken in’
each of at least two.colleges (one of which is
usually CLA). A growmg number, however, are
structured around a theme, such as environmental
studies, and involve somewhat smaller chunis of
work from as many as four. or five different
colleges. Programs muyst include 190 credits of
work, 75 of them upper division. BA programs
must fylfil{ foreign language requiremenjs and
generally include more liberal education courses
than those for the more specialized 8S degree,
While the Inter-College Program is built on

. & - ' L
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Donna, 45 seeks a career working wlth s
chlldren involved with police or the courts.
‘She-has: built a cross-coilege program focus-
ing on the problems of such children, how
they ake affected by the family and other
institutions, and how they are dealt with by
police, courts, and other agencies. Her ICP
program includes 40 credits in sociology: 16
“each’in child psychology and family social
science, and supporting, courses 'in criminal
Justice studies, social weélfare;, and psychology
(lower division work in CLA,.included’ some

enrolled in a training program through Hen-

‘which Includes volunteer: gervice as a proba-

, tion officer and doingintake screening at a

" ]uvenile conter; she;: \uill ‘receive independent :
' study credit based on those experlencis -

i
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Tom, 29 became interested in ecology d
Bbioiogy, particularly. as.both rejate o w.

Three students degree programs exemplriy approaches to icP

/General College program. He -decided to
'..complete a baccalaureate program- through
~.ICP, specializing in the various aspects of
_water systems and marine life and their
Importance to man. His program . includes

| biology as well as 5-20 upper division’ .credits

psychology dnd sociology). Off.campus;.she is ‘f - ; SRR
- Gail, 21, recently conipleted the University’s -
nepin .County Department.of Court ‘Services !

. community dental hygiene' programs. Her pro-_
- courses to help relate dentél hygiene skills to

through his employment as an e yiro_nmen;tal " and deal with individuals and groups. -

%

aide at Northern .States Fower Company and -
his work "jn a two-year sclence-oriented -

basic work in mathematlca, chemistry, and

each In' ecology, entomology, botany, and
public health. - )
~

two-year program in dental hygiene and now
seeks a baccalaureate degres to enable her
to pursue caroer opportunities in. the area of -

grany involves a concentration of public health’.
knowledge of comrmunity health. This ‘concen- .

tration is supported by sociology, speech and
othier courses to help her better understand




coursework, many students also undertake large-
Sscale independent study projects or internships
under the supervision of University faculty, usually
to gain knowladge and experience in a career-
related area for'which n6 formal course is offered.
A student also’ may receive up to 45 c¢redits for
approved work in a vocational-technical pragram,
provided it is'directly ‘related to the student’'s

.. degree program, under -a recently approved ex-’

perimental arrangement !

» Studentsaregrantedconsiderablelndependence
in carrying out their programs. Once accepted,
they simply register for the approved courses,
checking back with the ICP office for needed
advice or to negotiate program changes. There is
no minimum credit load, and students may be
autonfatically reinstated after a period of inactivity
(onewoman recently returned tocompléte graduation
requirements after a'25-year lapse). ) .

Advislng, under ICP's dual gystem. is done by

the "two ~program coordinators and by some 100
volunteer ‘facylty members representing nearly all
Umversity departments. The faculty advisors are
considered important to the program because they
are in a poSition to be familiar with course con-
tent in their department as well ass with the job
market and what constitutes appropriate‘career
- pleparation in their field. ICP works with designat-
. ed department members rather than having the
student select arTadvisor from the faculty at large,
so the advisor usually is quite familiar with ICP
procedures and requirements
ICP staff members meet from time to time with
faculty advisors in an effort to keep communication
open between the program and the departments,
on whose coopération ICP is virtually dependent.
Such dependence can be a source of tersion. For
example,-when full enroliment or budgetary restric-
tions cause a department to close courses to all
but depaptmental majors, ICP students may be left
unable to carry out their programs.

By

v

BecaUse students pursue individually-defined
objectives, there usually is little glmilarity in their ~
programs. From time to.time, however, increased |
-popularity .of a given interest Area or type of
career prompts a number of students to develop
.somewhat related pfograms. This has led to a
significant contribution of ICR to, the broader
education effort at the University: the spin-off of
major programs to regular credit-granting units. For.
example, majors in agricultural journalism, environ-
mental studies, and urpan studies now offered by
other University units all are founded on the
experiences of students who pieced together their
own programs in these areas in the. “Iaboratory
provided by the Inter-CoIIege Program.

An examination of files for. the - years 1945
through- 1971 showed that 71 percent of the
students admitted to ICP during that time graduat-
‘ed, while 29 percent left the program without a
degree. As previously noted, students may and
often do interrupt their studies to go on “inactive"
status for ‘a variety of reasons. Others, however,
have left the program permanently, some to transfer
into other colleges of the University, some because -
they lost faith in the 'value of a college education .
‘or their particular program, some for personal
reasons such as family/responsibilities or financial
difficulties.

«. A 1972 survey attempted to evaluate ICP’s
effectiveness in helping students fulfill their oc-

- . cupational and educational objectives. Question-

naires were sent to the 925 people who had
graduated from ICP from /1945 throagh winter,
1972. Survey results have bken interpreted by ICP
staff to indicate that ‘modt studenis enter the

« progrtam with clearly defifed objectives which

remain. relatively stable, and that students seem to:
be given both enough freedom and enough infor-
mation to be able to plan their programs well.
Half the responding graduates felt their ICP
programs were more valuable in obtAztning their

“first jobs than a traditional degree program would

have beeg; only five percent bglieved them less
valuable. A similar response was given regard{wg

- value of students' ICP programs to the work they

were currently doing. Students who entered gra-
duate «school, particularly in recent ybars, were
even more positive about the value of their ICP
programs. Three-fourths of those graduating since
1969,-and 54 pércent,of those from 1945 through
1968>telt their. programs were more valuable than
a tradftlonal degree in gaining admittance; fewer
than one percent rated them less valuable. .
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Bachelor of
Elected-Studies:

CLA experiment

The Bachelor ot Elected Studies is an ex-
perimental program which allows participating Col-
lege of Liberal Arts students the freedom to

_develop their own ?ﬁree programs, and seeks to

learn what happefs when they do so. Students

'‘may put together any program of liberal arts
courses and up to.30 credits of coursework not °

normally , applied to a liberal degree. They
need not obtain approval of “their programs,

although they are encouraged to consult with staft "

advisors as well as faculty advisors from their

.areas of interest. Encouraged but not required to

consider the Council on Liberal Education distribu-
tion policy, they may use BES to develop
programs which are concentrated ‘or widely dis-
tributed; most choose the latter.

The BES program, which accepted its first
students in winter quarter, 1972, was designed by
the CLA curriculum committee as one of several
CLA programs aimed at increasing student re-
sponsibility for their own educational experience.
Its objectives: *'to provide opportunity for students
to plan educational experiences on their own
résponsibility, under appropriate guidance; to let
them (and the College) test their often-expressed
belief that they are mature individuals who- can
determine themselves what is most profitablg ‘for
them; and to expand further the College's program
of experiment in educational patterns designed for
individha{ as opposed to mass needs."

.

Admissions standards specnfy thamfntering stu
dents be’ CLA freshmen dnd sophombres in, good
standing, although exceptions have been made to
admit upper division students as well. Five hundred
students may be admitted annually. When applica-
tigns exceed” openings, as they did in the first

' 6

. achiev

,round by some. 350 selectlon is by lot. ngever
applications now have leveled off just above the

number of opémngs with the. effect that virtually -
any lower division CLA student in good standing

who wishes to get. into “the program may do so.
Current enrollment stands at 802.

Many students who elect the program $eem to
tit into one_of two groupings, say BES advisors.
The first is Stb\ ents who see in BES their ideal
of a liberal arts.education namely an opportunity
to spread coursework over a variety of interest
d to delve.into new fields. The second is

" students who have developed very specific educa-

tional \ andfor career goals which they cannot
through. existing programs or under tradi-

t:onal dlstrlbutlon requurements The program is

" attractive to some older students, as well as to

some who simply like the feeling of independence
that comes with not having to seek approval of
course selections.

Educational goals and expectations pf entering
BES students have been assessed through a
questionnaire submitted along with their application.
Ninefy-orie percent of the mltlal group agreed that
“My main . interest in BES |s that it al1ows me
complete freedom to choose my courses.”” Other
attractions were listed as lack of distribution
‘requirements, diversity, and
student does not have to declare a major. Based
on their responses, BES students apparently place
high *value on creativity, self-understanding, and
knowledge for its own sake; are. concerned with
human and societal problein's, and feel that
learning is neither maximized by.such traditions as
the classroom setting and dlistribution requirements
nor adequately measured by the grading system.

\

the fact that the .




Jo what extent the hare these eharacterlstlcs
with other CLA studen® however is hot yet known.

As a follow-up to the inmal questionnaire, BES-

students have been sutveyed:.about.two quarters
into the program to determine fiow they view._thejr
progress in terms of their, goals and expectations,
and how satisfied they afe with various aspects of
BES. Results are used along with other information
gathered by the- staff in developing and evaluating
BES office servicgs lo students. The follow-up
, - L4

O

- revealed a positive attitude
_program and the staff, coupled with some. con-

sunfey. of. the initial group of BES stydentd -
toward both

structive suggestlons Sixty-nine percent disagreed
with the statement, “I am disappointed with what
4he BES program- has done for me.” Only two
percent agreed; the rest were neutral. Sixty-seven
bercent’said they had more positive feelings about
college having been in BES. Many, however, -
wondered how the‘degree would be viewed by
other schools or by employers, and expressed

-

Art, 29\18 a BES freshman recently released

lor the freedom and latitude it ‘gives Kim after
belng “overly regulated for’too Jong.” At the
same time, he hays, BES etaﬂx has given him
considerable assistance i becoming acclimat-
‘ed to the Unlverslty and. in. Iearnlng to look

tional background not as. barriers but as
useful experiences upon which  to bulld
Currently exploring a. number’r ol ihterest
areas, he Is. at. the same lime- seeking

- employment flelds. The flexibility of BES will
allow *him, to develop as he goes along a
program
_tunity, and qualifying him, he: says, for the

prlson.: S e »,?u-«

ments for a major in physiology. Nevertheless,
‘he has chosen fo remain in the BES program

school personnel, he has been assured.fhat it

" from ‘prison after nine years. He values BES

upon his age, previous lifestyle, and educa-

4axlmlzlng both interegt and oppor-

employment’ that will prevent ma returh to

Rlchard. 21 hopes to: enter medlcal chool‘
‘he has _taken the required. courses, has -
lullglled CLA course distribution reqijrements; ,'
and, by . the time. hé has comp]eled s
coursework, will elso have met the requires

because “it repregsents my wide range, of

interests more,accurately » Once: concerned . -
tibout the degrée’s acceptance by-medical

*information’ about opportunltles in varioug |

‘BES: flexibility, student-reSbone‘l!l')bllity, per"senal attention.cited

abundance of “Inlerestlng seminars” and abil<
Ity to preregister in. biology-courses. However,
he felt the program was too narrow to meet
his -interests (he also wanted to take a.

. number of non-sclence ‘courses) and would be :

T -

* ed by the staff;
will be considered without blas. He brletly. )
, méjored in blology, the advantages _9Jng,f

'

largely repoated in medical” school. He says -
BES has allowed him to pursue short-and

" long-term initiatives, to be responsible for his / .
own educatioh; and to get. personal ,attentlo ..
lrom program advisors. 4

[

Ellen, 21, transferred fo the Unlversity "as, a
pre-nursing-student, then became; un ecid d .
‘about a major and applled to/] Blf;A wh re’

educatlon. To her: prev )
Incldentally, 1ulﬂlls CLA .d

er,freedom and the .|

.. , i dv}sora, and . has 4-" 3
ith' .0 ners/in the program it
p llfe-pf‘anning sossions offery:
f; voluntefing her time: on thie:

BES newsle or, eanq ,wo’rklng on the 'BES'

Fi
V

the
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" desire for more lntormatron on employment prog-
-pects or . on graduate and protessronal schgl
. posslbrlltles Ch
Analysis’ of,,,ﬂ;e programs af the fiyst gr u

ES students” !or their’ flrst/-two quapars )n the
" program 599")3 to indicate.thaf theyftake! social
science and’ *humanities ¢ ,’ , often than
science and mathematlcf ‘courses.#/The’ BES" stu-
dents most frequently t ok courses in soolology.
hlstory, English, psychofogy, political ‘science, and
humanities, in that ord@r

!

This orlentatjt{n in ‘course selection was reflect-
ed in responses to a section of the follow-up
questronnarre m which 16 areas ,were listed and
- students were asked to Indlcate those in which
they feit they had acquired some knowledge and
. skill ¢without specifying: whether ®efore or since
entering BES.) Eighty-thfee percent felt they khew
something about the, behavior of Iindividuals, 79
percent about the Jpehavlor of ‘social groups, ‘70
percent about cultpral differences. At the other end
of the scale, only 26 percent indicated knowledge
of mathematical relatlonshlps, 31 pércent phileg-
sophic achlevepfents, and 31 pércent philosophig
- methods of in f’ﬂry . ©

This attenipt ta learn how students themselves
estimate the dimensions of their education is a.
first step, ,l:!erhapgi toward resolving what Miriam

part- tlme advisors, terms ‘‘a perceptual prob-
lem—thie student's judgment of what he or she
knows ,versus the college's judgment.” She,cdn-
-tinued, “When students have taken a program of
sppcified courses!” we may assume they know
cdrtaln thlngs we-think they need to know in a
given area.” Finding out what happens when they
“donot follow such a program, of course, Is the
. pott of the BES expefiment. It provides, for
- example, an opportunity to study the educational
effects; of fulfilling or not fulfilling the various,
distribution requirements, since many, students do
plan prégrams ‘without, say, forelge language or
" science couyrses. Afthough motivation is not a
factorin admissions, Kragness believes optimistical-
ly that the majority of students seem to be uslng
BES not merely to evade such requirements:but, to
take speclflc courses they otherwise could not.
Kragness lnterprets findings of another BES
study to Indicate that simply -going -through the
process of thinking about- etlucational alternatives’

effm" on students’ academ,ut pe'rformanoe Sampling

' students were chosen by lot),

.pass-no record system and to have fewer

Kragnesg, who heads the program s staff of three -

and chooslng an optigh may have a beneficial

8 7

-

the academic records of the initial gr0up of 850-
- BES -applicants/ (from which the ‘500 admltted
it was found"

* the grade point average of both those who were
admitted to the program and those who were not .
tended to improve during the two quarters follow-
ing their application (and acceptance or non-
acceptance). Since the study covered only that
-two-quarter period, the stability bf the rise is not

currently, kndwn, but Kragness theorizes that the

Insight gained" from thinking 'about educational

goals and alternative ways of. attaining them—a

process much more likely to be undertaken when
the student has access to such alternatives—
enables or motivates the studgnt to do better. -
In addition to earning better grades following
their admittance to the program than prior to
entering it, BES students seem.on’ the basis of
preliminary, evidentge to take fewer courses on the

completes and

hdrawals than non-BES CLA
students.

Questionnaires have also been given to the 138
students who have dropped out of BES (out of
1,539 admissions), asking their reasons for leaving,
their immediate . plans, and their oginions of the
program. Sixty percent of those-leaving BES have’
gone after another Unlverslt)f degree, 37 percent in
a college other than CLA. Forty-four percent have.
declared a major, while others are now In-
programs such as University College's Inter-CoHege
Program®¥which do"not require a major. Some
- former BES students have left school altogether for
personal reasons such as finances or a move from
,the area. A few have left out .of dissatisfaction
* with college itself. As Kragness explains, "BES
* doesn't change the course materials or structure.
Stddents are still on a credit basis which means
grading and. the rest. If they don't like that, BES ..
is not going to solve anything for them.”

Staff members are contlnulng to measure at-
titudes and monitor scholastic performance of BES
students. In addition, they plan to learn more
during the comﬁ‘ig year about comparable programs
at other institutions, and are beginning a fellowup

" of the 104 students who have gryduated to date

to see how well the degree has s¢rved them and
how it has been accepted by prospective schools
or employers. *(Advisors believe, that most of the
.graduates aré now In professional or graduate
schools or employed) Three prof,aslonal schools
have told BES advisors that the degree is an

(See BES, back page)
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Morris’ Option II:

liberal arts alternative S

Liberal .arts students at the University of
* Minnesota, Morris, have the oppqrtunity to break
away from a standard curriculum in f or of an
individualized degree program under a p an known
as Option Il, which admitted its first students in
fall, 1971. ° Co - T

The option grew out of an effort by
college's curriculum committee to develop a proT
gram embodylng some of the flexibility being
called for in various proposals by both faculty and
students. Its aims, according to Academic Dean
. Gordon Bopp, aré~to prqovide more optlons to’
individugl students who may have unique educatlon-
al backdrounds or interests, to provide the college
somg’

flexibility in the regular offerings of the collgge.
Students may &nter Option Il after' one quarter
as freshmen, or at any time during their’coll

careers provided there femains enough time prop- i
i Plo

erly to develop’ and

information ‘about its students through their
usé or non-use of the option, and to stimulate

op’ cémplete a program prior to
graduation. Becausé IIbris flexible entrance ar- .

rangement, Bopp estimates that five to ten percent -

of the college's 1,500 liberal arts students are
proceeding under Option li guidelines intending to
enter the program, even though only six are now
formally registered. *

Those students who proceed, formally pr inform-

ally, as Option Il students tend to be independent.

learners, fairly good achievers, creative, and critical
of the classroom 'approach, Bopp said; they often
 have already been exposed to a variety of noh-
~ traditional educational activities. The program allows
students tobuild majors or areas of coneentration
which are not regularly offered as such -by the
college, and therefore is attractive to students with
clearcut, perhaps somewhat urrusual career goais

-

the .

v
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and educational -objectives.* Most* students who™

formally register in Option Il are oriented toward
the study of..human relations their programs are
in such areas as psychology, social welfare, human
sexuality, human relations, and women's studies.

A student wishing to apply to Option Il reports
- to the college’s director of student counseling

.services, .who assists in the selectionf a faculty
advisor from the student's major field or area of
congentration for help in designing a program. If

. the program is to be interdisciplinary, an adviSory

committee is chosen ‘which includes one tfaculty
member from each discipline involved.

In consultation with® the advisor or advisory

committee, the student develops a comprehensive

plan bui'lt'arourid a major or area of concentration

and designed to. fulfill his or her curriculum ob-
jectives. The student then writes up a summary. of

.the plan,which includes a Statement ot purposes ..
and objectives as they refate to .a liberal arts
the major - or area of.

educatjon, a title for
a list of courses and other.ex-
' periences directly related to the major or area of
concentration, and a list of other courses and
expemanaes which _fill out ‘the program The
program, which must total 180 credits of work, 75
of them upper division, must be approved by the
advisor or advisory committee and forwarded to
.the Option |l programs gommittee. That committee,
which consists of the academic deafi, records
supervisor, -and a division chairperson, reviews
programs giving pdrticular attention to fulfillment of
the-all;University policy on liberal edgcation. .
Option 11 students tend to take a large
percentage (up to one-fifth) of their ebursework as

”~

directed study, and more than half of therr\take.

7
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-+ campus government in his fraternity, and as

- Jeft, 21, Is pursuing’ an Option Il major In

. ' . /"/, §

R4 » - ' . . ' ’ " l
Morrrs Ophon l students prepare for care /;s, graduate school

) «

Rebble, 21, had completed a pomlcal science The |3 ram, . which e has planned along L
major in his junlor year and was proceeding ~ with traditional 5]or In peyc;iiology as
with a second major in economics, when he preparatlon for grad ate work:in child psy-

realized he was interested in taking far more
business courses than would count toward the
economics major. He briefly considered trans-
ferring to a college offéring a more integrat-

= ed business/economics’ program, but chose
instead to seek an Optlon Il major in business '
economics. He has taken not only all of the
_proscribed courges for ‘an economics ‘major,
but has added a business specialization,
Jaklng all of the buslneaa courses offered at
Morris and two evening rses as well; he
feels his Option Il major ides recognition *

" of that work. To his regular major in political .
sclence and his Option Il major in business

chojbgy, includes relevant courses in elemen-
. tary education al d soclology, as .well as
se]ected chud~related psychology courses. His
p,ogram Include field experiences under the -
_asslatance of a’ professional psychologist as
\Mell as supervésed tutoring experience’ ag part
}6} his elemer}’ ry education program
Peggy. 20, seeks to develop the knowledge
and skills required of a sécondary school
Ieache(#‘ol history and other social, sciencés.
She plana two Option II. majors, one in

\..

economics he has added general education history and the other in the social sciences.
courses which fulfill the liberal education Her,; istory - major will actualiy follow the
requirements.* He has ‘also been active In traditional requirements,  while her self-

deglgned social sciences major will consist of
at 4east 80 c£ombined credits in anthropology,
'economlcs. political science, psychology, so-
,clology. and history (credits in addition to -
those taken for the regular major). Her
program -includes Interdisciplinary directed
study, enabling her to compare the problems
and methodologies of the different sdcial
: eclences. She will also fuifill the aecondary
Rsychological and soclologlcal viewpoints, + ‘ education requlrements of the college as well

hile placing it in an éducational context.”,  asliberal education rqqulre nts.

\/ - . _ e . - ) . <

3 a : ) f ’

an undergraduate teaching Aassistant, Upon
gradustion, he will seek a career in buslness
managemeni . ¥

] ‘A ;
. ;. .

child development, which he says “will em*
brace the development of the child from both-
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part in, off-campus learning experiencés dnd in-
ternships. Most students are p rsuung interdisciplin- -
-ary programs and therefore ragister for an inter-
disciplinary directed study uence offered by the
college-as a vehicle fgr earning credit for off-
campus experiences. " Other alternatlvesr are to
register under the Unuversuty College |ndependent
study numbeér or to do discipline-oriented directed
* study. In each case the student reports to' a
, faculty advisor gr project consyltant who has final
responsibility fo(r&evjluatlon of the studenf's work;
the student may of ‘course be directly supervised
on the broject by other- faculty or c&nmunity
experts, who also contribute to the evaluation.

f

Experience “with , Option 1l will help Morris
faculty and administrators measure and evaluate
the attractiveness of flexible pro%:ams to their
students and potential students. ""We are asking
whether less structured programs can serve the
* needs of society, whether we really ar offenng
an alternative with a long range usefulness .or
~merely demonstratung our willingness to respond to
a small group who ask for a way to learn in
their own personal style,” Bopp said. 'The proof
rests with whether a significant number of students
go into th& program and emerge as valuable
members of(society.” To digcover that, the college
will conduct followup studie$ of program graduates
once there is a sufficient number; to date, 17
students have gradyated from Option II.

. Although there has not been sufficient ex-
perience with Optlon Il to,draw general conclu-
sions, Bopp said it is obvious that students ‘are
not flocking to the program . the numbers
antlcupated He suggested lhm’may be due to the
growing concern of undergraduates with ;Sreparatlon

~ for a career. Programs such’ as Option Il, with a
primary emphasis on educational values, may be
viewed by -many studénts 4as ‘risky,” in that

“Tover

‘credit

- \

students may syspect they will have a harder time
getting a job'With such a degree. Those students
who do-enroll, he said, would appear to be more

interested in educational values than occupatidnal * ¥

.considerations, and thus less concerned about any
‘'such “rlsk "

+

Bopp said the small number of studenls
formally registerd is in ap administrative’ sense @ .
blessing. Facul are-beung asked to devote time
and above their regular. duties to work
individually with studests in- pIanmng programs and ,
car}ylng out projects*@ae programs committee must
review and evaluate proposed student programs,
must be aSSessed for off-campus . ex-
periences, and so on; all are time- consuming

Morris faculty members tend “to’' view the _
program with mixed féelings, according to Bopp, L.
with social science faculty members most generous
in their prgffe‘, ““hard” science faculty most
resistant, and humanities faculty taking a position -
somewhere between. The program was approved by
an overwhelmnng 85 percent vote, and faculty have
been very cooperative.in wprking on a one-to=one
basis with sstudents and helping to assure <hat
Option Il can .prove to be a solld learning
experience for those involved.

The grealest valug of the Optlon ll,pro‘gram
may prove to be -in indlcing a sense of
introspection and’ inquiry among faculty and ad-
ministrators, prompting them to evaluate and im-

»

e

-

.prove the college's regular offerings, Bopp said.

They may well rgason that if students are seeking
nontraditional options, there must be a cause, and
there must be changes that can be made, he .

said, adding that what is called a “traditional

course can of course be madgfR very exc!;(
learmng experience. And if optlons are ava}l

‘to students, he said, faculty members may See it

7§’belng in their best interests to make Y&l own %
courses more exciting and thus more attractive.
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, a learnin enwronment : - S
’ - .'3'_/ N . ’ P 4 TR ' '» v ’ .
Established,by the University College, in 1970, - nated term, it must_ win standing as a regular
Experlmenta Coliege is an effort to provude an’  Univérsity'program, find sponsorship to contlnue in.
R envirgnmerit/ih which students can learn to develop -an altered format, or cease to exrst ! . .
theff” own educational objectives and to defing and '
dct their jown learning experiences, and tordo Much of the development of EC has been an
so on the" aSus of community decision-making in attempt’ to identify and counter what participants
}@fwhlch every student and staff member/mas an - “perceive as the failures of “traditional educatiop,
W ‘equal yoice] specifically at the Wniversity, and of the .larger .
While g number of factors contributed to the society, Activities and’ decisions have baen pre-
establishment’of Experimental Co Iege much of the dicated on a, set of values among which are:
_impetus splrang from the same d ssatlsfactlon with freedom, innovationy and non-competitiveness in the
. natronaI,dl,rections and educational processes that learning process; the student's responsibility for his |
‘was manifested in the. cAmpus, strikes following the or her. own education and the evaluation of that
‘. us. invasion of Cambodia in spring of 1970. A education; mutual suppost; flexibility; and integra-
proposal’ }developed at that time by a group of _ tion of the educatlonal experience into other wf
* ~students éLnd faculty received University approval as’ .experiences. : - :
a one-year pilot. Ofticially termed Experrment ‘Stydents drawn to EC tend {o be of average
Number One, it was placed admlnlstraxively under or abowxe average -ability but "‘turned off" by what
University College (The University Senate had just . they see as the bureaucracy, rigidlty. and impqr-
extended' UC's’ mandate making that unit the sonality of traditiomral education. Most are. in thair
) umbrell;/for experrmental programs of a collegiate early 20's and have .some college expdrience,
magritude.) : ‘ although as EC becomes more established .l_r
Faced with "the task of |mplementing the attracts more first-time college students. Relatlvety
proposal begxnnlng In fall quarter, -1970, the 96" few have spdcifically -detfined educational objectiVes
original $tudents and. staff séon found they had at - on entering F,C by far the ldrger number use the
least as many different interpretations of EC's college to explore interests and define goals .as
goals and objectives. The early stages of operatjon they progress. When asked to outlfne .academic
wwere characterized by considerable turmoil ouf of : interests for the admissions committee, most list
which duiding principles gradually emerged,/and several." among the most popular dre the arts,
structureg, however flexible, took shape. EC was. psychology, women's studies, and education.
approved for a second pilot year and ‘then/ The admissions committee seeks' studemts it
extended on an experimental basjs through spring, believes will thrive in the EC atmosphere by
1980, with authority to grant BA and BS degrees - ‘stressing . certain griteria: a commitment to ex-
" through UC. As with other University. expeririental perimental” education and serious consideration of
°  programs, it has no tenured faculty and. no the educttional process; knowledge,of the aca-
permanehce. It is dependent-on the resources of. demic requirements, governance ‘proces§es, ‘and
an establlshed unit, and at the wnd of its desig- - "(Tapage15) _ RN _
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S|x U of M alternatlve undergra
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" Program . Began ' Descrrphon / . o= FaculiylAdvlsmg
.‘ . g - b /
e ' L0 . [
. inter-College Fall, Students design theirown bachelor's degree . Staff advising by two
nter-Colleg
y PrOgr‘am ' 1930 programnis, combining coursework from ofterings.of _ ICP program coordinators
Uni ity Coll v two or more cplieges of the University without Faculty advising by
R . (l_nlvers:_ y College) B} . beln_g bound by traditional r_equlrements - designateti member of each
’ Y N : . University department.
T . _. R |
Bachelor of~ . Winter, -CLA students create degree programs Three part-time staff
3 Elecled Sfudies - +1972 " indepgndent ol traditional cour'se__ requirements. . . advisors. Faculty members -
Coll fL iberal A * BES students may take any Iiperﬁf arts course serve as advisors v
- (Co ege of Liberal Arts) - and up to 30 credits of non-liberal arts wogk. by informal arrangement.
e el o o ) ) )
’ 4 e ? U I.'
. ~ < . ) . ) + - e =
Ophon I Fall, N Morrns liberal arts students develop vStudent selecis facuity.
(University of 1971 S rndlvrduallzed curricula, taking courses from - advisor(s} in’ chosen
) - '~ various departmenjs and often doing’ independent field(s) of study
_M_lnn‘es_ola_, Morrgs) * -learning projects on- or off-campus. Off-campus’ exberts may -
. o L . supervise projecfs
. s . ;.
. ¥ Ty '
. N ‘- v .. d 4 . . * t '
E'xperimenlal- ﬁ‘ . Fall, Studeiits develop and pursue "sducational > Continuing’ and “short-term
. College | 1970 - objectives in a community learning environment! staff hired from commumty
. Learnlng actrvrtles may include EC or regular ) _and Yegular U faculty
s ‘(’Uﬂ'VG’S"Y C°”999) U courses, special pro;ects, community orwork . to teach, advise, and -
) ; R experience, pamcrpatlon in EC governance ' consult on pro;ects
'T E v : ~ ’ LT N
& . __ B
Bachélor-of FaIi, 'Students combine vocational and general Regular GC faculty and
. Applied Studies 1970 education in self-designed programs which involve advisors. Community
G al Studi ’ courses taken-at GC and at vocational-tecr)nic'al .experts and faculty members
ene_ra udies . and other Institutions, plus independent work together to monitor
., | . (General College) - -projects and supervised work experience. - off-campus projects.
. . N ~ ¥ ‘ N
A U_niversity | Summer, Students dlscouraged from attendmg college Sever staff “facilitators.”
Without Walls - 1971 ' |+ by time, distance, and other barriprs are able - Regular U faculty and -
- Lo to earn credit for work done off-campus . ' community experts
"(University College) through selt-directed learning projects 3 consult on individual projects.
‘. : " and communlty or work experience. . SN
';, &, . o S P }
' 3 > ) |
o o - 1 U . - M _' 1
T . . |
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te degree programs at aglance - @ ;
‘ . B 3 - . . - . _ . " L , . e . . o v,_‘ . 5 .
rance = Degree . .| Degrees | Enrolled Graduates | For information: S
luirements . ; Ret\uirements B -Awarded | Winter,'74 | 'todJan,,’74 | R SN
. C o : ol - o o ' L
er division standipg, ~ | 190 credits (75 upper div.); N | BA, i 1749 1,49:5:: 1 university College office;
prior quarter at U. ' area(s) of concentration. BS ’ ‘ ! 105 Walter Library (Mpls); .
ram must be approved. ; . ) ) . {612) 373-4638
P g - s
N"-\k -
\ ) .
1 - B ‘ 3
Ty ] . . ] ] . ] ~
freshman or sophomaore 180Q'credits (75 upper div.). g BES 802 - 104 Miriam Kragness,-advisdr:
od standing (some o 4 . BES office;
rs admitted). No . i o .- o * | 49 Johnston Hall (Mpls);
ram approval required. - . o | . . T “] (612) 376-7467,
o N . - CL . - - t
itted any time after”. 180 credits (75 upper div.); .| BA, . . gb } 17 . J] Gordon Bopp, academic dean;
quarter at U, if time major @r area of BS R a ’ . University of Minnesota,
ins to complete program. {+ concentration; liberal - v ‘ Morris;
ram must be approved. education requirements. 1 . ) : o (612) 569-3215
. . . , . : v . A s
pendent on scholastic ~ Two years”residence; © | .BA, 75 22 Elaine Joldersma, adfhinistrator;
ding. Commitment to - deveiopment of responsibility BS ) Experimental-College office; .,
rimental education® for own education, as - - R 4 1507 University Ave. S.E.
sof EC sought. - | defineddy EC graduation . . R (Mpls); ) *
’ criteria and judged K . 4 . (612) 373-9782 .
by graduation committee. : "
a‘éiate in Arts degree ‘1" 180 credits or equivalent; | Bas, ‘ 153¢ ST 79 . Coordinator of advising for
t{uivalent. Outline " liberal education ! BGS - baccalaureate programs;
fogram is submitted with distribution requirements;. . -].10 rﬁcholson Hall (Mpls);
lication, along with area of concentration; ’ - - + 1" (612) 373-4400 .
ence of ability. graduation project. . ¢ ~ Lt
dependent on scholastic . Mastery of learning skills .- BA, 154 - ,24 UWW office;
ding. Sample project " as defined in graduation . . BS : 331 Nolte Center (Mpls);
bosal submitted as - " requirements and judged i . - (612) 37353919
ence of ability to by graduation committee. : .
ct own Jearning activities. ‘ . o Y
i3 . ! . ) |

’

‘#plus 50 following programs through Extension Division, T °plus 50 folloying programs through Extension Division.
bplus 100-150 following program informally, with plans to enroli, 91,235 documented 1945-73; 260 estimated 1930-44.~ _ -

| .
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ADance, art creatlve wrltlng llgure in EC students‘ actnntres |

A

Sue, 21, is beglnmng her second year at EC,

where she concentrates on dance: Last year - -

she took EC classes in ‘modern dance as
well as drawing; this year she continues to

* study dance and is takingy private art lessons -
~ putside EC. She has also danced wrth -an -

area company, taken part i an _intnsive

residency held at the University by a visiting -
company, taken part in two performances (one -

of which she helped organize), and shown

" some of her art work. Her participation in

building EC st_ructures included helping initiate

" various projects last year; including -a dance

o workshop, a dance performance, and a course
on women in the visual arts. This year she

" “serves.on the staff hiring committee and will

i

i ’ <

N
-

structures, partlcularly student-lmtlated class--
es and continuing involvement in governance, -
although she has “dropped in” on some CLA

“classes arnd is currently ‘working with an
off-campus women’s group to organize and
. conduct a women’s school. She would like to

- pursue her women’s studies/community -or- :

ganizlng interests in graduate school, if she
can find one flexible enough to allow such a

- program. Kathee says EC has taught her

teach' a beginning dance class. Planning to .

graduate in spring, 1975, .she intends before

then to choreograph-several pieces," posslbly

involving EC students in developing sets,

lighting, and music, and to again .show her .

_art work. Her graduation project. ls likely to, -

include a mixture of art and dance. A_CLA
student for one quarter, she had dropped out

. of .school for a short time before entering -

EC. She says the group support and feed-
T lxack avallable at, EC have been especially
helpful to her as a dancer and that the

dance group, one of the strongest groups at

EC, has created -an exciting envlronment in
which to work.

Kathee, 24, has been wrth EC since the

beginning, trahsferring from CLA where she

was a freshman uneasy with the traditional "
structures. She desc¢ribes her EC -education as ,

beginning with a process ‘of exploration,

" gradually focusing to selected general and
* then specific areas. She began with a year ol o
courses-in many fields, then spent twa years

. in art (mostly drawing) courses, and this year
has lormallzed into an academic program her
‘ongoing interests in women’s studies and

- community work as it relates to women. Most -
- of her work has been done thr_ough EC

above. all to be an active, participant in the
educational process . rather than a passive
recipient, a lesson she says has carried over

' into other aspects ol her llle

- Jim, 24, is bulldmg an EC program around

his interest in cre
in spring, 1972,

eative writing. He joined EC
fter dropping in and .out df-

- the University several times aver the previous
‘"four years. and havrng tried out other Univer-

sity alternative programs. His first two quar-
ters in EC were spent taking CLA courses
dealing with poetry and creative writing. He -

"gradually began to- spend more time at EC, -
“and with - the development of . a_ writer's

‘workshop there, began devoting most of his -
energy to that group,. which has continued .
with"and wuthout resource persons and in a
variety“ ‘of formats. Heé also. ‘has taken some

other EC .classes and is now involved in" a,

. Jung study. group and a men’s discussion '

group, . each of which is being developed

" cooperatively by its partici ‘pants Thinking of
_graduating in fall, 1974, he says he has a lot

.more ‘work fo do first; his idea for a
graduafion project is to develop a portfolio pl

" work ahd -visit poets around the country to .

discuss the work with them, He participated - . |

last ‘year on_the EC budget committee and’,
this year, as. a student intern, has duties with
the academic committee which is charged
with interpreting and implementing various

. provisions. of the colleges newly revised

constitution

1-415
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resources ava|lable at EC awareness of other -

alternatlves at the Unrversrty and elsewhere; and
.an understandmg of and willingness t6 undertake
the kind of participation expected of EC .students
in academic, college communlty and‘ governance
activities. . .

With a winter quarter &nroliment of 75 students
EC is staffed by two administrators and six qu-
or half-time faculty members, all of whom are
drawn from the commun\ty although’ in the, past
some have been regular University faculty mem-
bers. EC also hires ‘“short-term? staff to teach
specific. classes or consuit - with students on
partrcularppro;ects Four regular UnuverSrty faculty
members are currently servmg in that capacity.

. Students-at EC may s:j?t courses offered by
EC or other units of the iversity .(usually CLA),
“ipitiate EC courses, or take part in -group or

individual.projects. Twenty-five courses were offered -

by EC during 1972-73, of which 15 were initiated
and taught by faculty, and 10 initiated by students
.and taught by students, faculty, or outside re-

sourc& people. Among the mgst popular of thes

year's courses were humanlstrc psychology. dance,
life drgwing, women's studies, and images of the
*self. Courses offered this year include those on
‘China, Jung, women'’s studl}es commiunities .in
Agmerica, psychology of the st eets video, photog-
raphy, voice, anddance. B

EC is host to a number of "facllltated learning

pro;ect!" WhICI"I have developed out of the work
of individuals, and though which students or staff
“facilitate” the iearning of other students. Current
and past p\pojects include: research and production
of a radio program prese?tlng news of.interest to
~women; a writers’ semina production of a dbcu-
mentary film about EC; genetics research; compila-

tion of information "about alternative education; and

an. elementary education task force. Alive and
Trucking . Theater Company, which " has gained
some local recogriition particularly for its politicalily-
oriented productions, also is an outgrowth. of EC
_ student efforts. .

Studgnts also work on projects of their own. °

~ design, which may involve reading, research, writ-

Y

P

ing, artistic achievgment, or other activities. In-
volvefhent in the wdrk of community agencies or
in the governance of EC itself forms a substantial
part ef the lear g process for many. A
Partlcrpatl in various learnlng activities was
measured during. spring quarter, 1973." Of the 77
students  then regjstered 40 were taking an

average of 2.7 EC courses. At the ‘same time, 19 '

EKC

£ i g

16

- students were enrolled in one or more courses in

26 different departments of the University.
According to a review of 56 student files in
spring, 1973, three-forths of the. students studied
had taken‘EC or regular University courses at
some time during thein EC career, and .a third of
thase -had jmade éoursework their sole form of
learning experience. One-fourth of the students
. whose files were reviewed had taken neither EC
nor University courses, focus|ng instead on in-
dividual or group learning projects. As for" where
their work was done, most students had partrcrpat-
ed in at least some EC-sponsored classes or
projects,- but 13 "percent did their work entirely
outside the college The latter either ‘had. taken
courses from various University departments or had

‘;worked entirely on self'-directed projects.

‘Eath student is expected ‘to outline planned

learning actrvutles at the beginning of each ¢uarter
and to specufy how these activities will be
evaluated Given EC’s emphasis on self-development
-in the learning process,” most evaluation is less
concerned with content than with the student’s
ability to select and carry out pr01ects and

"« through them to fulfill broader . educational ob-'

jectives. This sort of evaluation is usually ac-
\con’{plushed in the context of the college seminar,
a unit made up of apprermately six or eight
students and ostaff often organized around a
. particular. interest area, which meets weekly and in
which participation is comgulsory Evaluation of the
content’of an experience may be sought from EC

¢ or other University faculty, or other persons

considered expert in a particular field.

The college seminar plays a centtal role in EC. -

Created aga forum for.evaluation and sharing of
learning experiences, it has also become the basic.
political unit of the college, from which repre-
sentatives are to- report decisions ta and
~ from the ly. EC is governed-by an
elected'st dent-staff a sembly, a ‘ﬁr experimenting
with other forms uding govErnrment by con-

-+« SenBus; specific tasks.are carried out by a number

of committees. Partlclpatlon in governance s re-
quired of each student on the premise.that it

- helps, get the necessary * work done ‘and also

brings people’ (part'lcularly new students) together
.and teaches them to think critically, set goals, and

_ follow through on decisions.

" In keeping with EC's focus -on th
responsibility for his or her -own educa‘frp n,“it is
the student who determines when to initiate the
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_graduation- process, which- takes a minimum of six
months to’ complete The student undertakes arr
approv@raduatron project involying at least: two
‘quarters of work, and dsvelop a graduation
contract outlining past wor iHence. of _fulfill-

ment of graduation criteria, to be evaluated by a

committee consrstrng of 'students, staff, regular
University faculty, and cor‘hmunrty experts

Many students feeI the EC graduatlon require-.

ments to be rnuch more’ rigorous than‘those in
other colleges students, who in order to gr duate
must spend at least two years in residence at EC,
are expected to develop a program ipvolving
breadth of study and an attempt to integrate the
various fields involved, investigate in depth at least
one area through study and praxis, ‘be able to
~ reason arrd discourse critically and analyt.lcally, be
original or creative in their wbrk, have a cross-

cultural experience, fulfill in spirit the CLE dis-.
tribution requirements, shatge their work with other-

. members of EC,.teach someone something, par-
ticipate in evaluation of their own.and others’
work, -participate in the evolution of EC structures,
and make their studies accountable to the social
conditions within which they live. ' ‘

If gra®uation requtrements are found to: be" :
demanding, even more ‘difficult,for many students

isthe very first task they face on entering EC:
that of assuming responsibility for, their own

; education. Without either the structured Iearnlng'
'experiences or the external motivators to which

they have become accustomed,. students may ex-
perience trylng.tlmes while learning to diScowver
and detine their own goals and look inward for
‘motivation. The ‘internal struggle may result in a
‘period of apparent inactivity; once resolved, it
often produces a strongly self-directed learner.

Helping students through this process, while
taking care not to impose structure or direction
upon them, is considered an important function of
EC. A number of factors, some of them gtructures
developed specifically for the purpos;?
such as advising.on a one-to-one with a
staff member, participation in the college seminar

and 'in governance tasks, and interaction with.

students and staff engaged in»a variety of learning
activities. :

Students may choose to be inactivé for a
quarter or two without penalfy and many do, for
reasons which- range ffom mulling over goals to
exploring individual interests to earning needed
"money. Those who fail to carry out learning
"‘ivities for more than:two consecutive duarters

* readmitted ‘only by " again going

' . ticularly

ay help,

~,decision-making by participating

™

the ‘program,

to be
through - the

may be ‘dropped. from :
adm‘?ssron’;azrocess

Of the 252 students who have been admitted to
.EC over the years, 22 have graduated and 75 are
currently enrolled, leaving 155 who have left the
program and have not returned (although some still
-could). According to staff members, many of the
latter drepped out because they needed -more
sfructure in theit learning  experiences, qr, ,par-
in early days of the: college, \ were
unhappy with the directions in which. if§ was
evolving. Others have left because they felt they
were not. ready for -college or for . unrelated

person‘al reasons. Another group, perhaps the most

‘srgnmcanf,, is. made up of students who entered ™

" EG full, of indecision—often as a last, desperate

2

. educatlonal option—and through the EC experience |

discovered educational objectives which:they left to
pursue through other meafs, whether trad|t|onal Qr
nontraditional. '~ 8 '

Of the 22 students who have graduated to

" ddte, five have applied and been -accepted for

advanced educational programs: two to law school,
one to graduate school in psychology, and two for
training and certification in the Montessori method
of préschool education. A followup study is

* underway to discover where EC graduates are now"

and how the EC experience has affected later -

learning. ot
Students have varied greatly in their uses of

EC, as evidenced by the wide scope of interests
and .learning: activrties pursued. This diversity,
which once occasroned discord and organizational
upheaval over- the directions in which EC ought to
go, is more readily accommodated now, in part
because of some turncver in people and in part
because the process of discussion and debate has
- resulted in" clearer mutual understanding of ex-
pectations. -

* Today, EC particupants appear to agree that the
‘cpllege is a place to take responsibility for one's
own education, to learn abdut both education and
in all~of the
educatlonal processes, and to come to understand -
education as a lifelong learning experience. Thosé\
who "have participated in EC's development de-

" scribe it in terms of “Human ‘energy,’’ ‘‘dedication,”.

and '‘commitment.” Such factors as cooperation
and mutual support are in their minds inseparable
from procedural and structural developments. Be-
fvcaa/s; of this, and because of the early lack of
(See EC, back page) ot
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General College
Baccalaureate
Programs

an educatlonal blend

For more than forty years, General Cdllege has
provided a blend of occupational and general edu-
.cation through flexible, student-designed two-year
programs. This same educational blend Is now
being extended o the baccalaureate level through
the college’
Studies and Bachelor of General Studies’ programs.
Founded during the Depression as part of the
Umversutys effort to’ become more responsive to
needs of students and society, GC has always

ewly established Bachelor of Applsed.}

functioned as .an ‘“‘opert doer" unit, extending the -

services “of the University to students whose
academic background would‘not have qualified
" them for admission under traditional requirements. -
' ‘The baccalaureate progfams grew out of a
suggestion made at the GC faculty retreat in 1969
that the college explore ways in which graduates
of two- yearmstutu/ns (General College, community
and junior colleges, and vocational-technical in-
stitutes) might conttiue their education, Studies

have shown that large percentales are interested

in doing so, but for most of them, appropriate

programs beyond the two-year level have not been.

available. Concluding that development of such a
program would be in keeping with the GC mission,
and.drawing upon their long experience with the
kind of students it would serve, GC faculty and
staff instituted a pilot program-ih 1970, obtained
approval to ‘Lestabllish the program on a regular
basis the next year, and awarded the first
-degrees in June, 1972,

The 200 students enrolled in BAS and BGS

study through regular or extension programs are -

graduates of Associate in Arts programs at General
College or junior colleges, or have completed work
@ ~" accredited public or private vocatjonal-technical

17.

’

mstntutuons those who have nqt recei\ggd the AA
‘or its equivalent are admitted first, 4@ an AA.

_cougse of study. Nearly all are from thé‘”anneapolis-

St. Paul metropolitan area, many are members of -
racial minorities, some are older students, &
number are attending college under some type of
enabling, program, most work. While some are
interested in an education for its own sake, most
are seeking mcreased capabil(y in their career

* field.

A student applying to GC's baccalaureate pro-
grams presents to the admissions committee (on
which students outnumber faculty) a composition

- about his or her objectives and how the program

can help fulfill them, as well as a partial list of

. courses; a formal program is required only after
‘ ] quir

two quarters of study. The committee may ask for

‘further information or even a personal interview as

it attempts to ascertain that the program can fulfill
the student's needs and do so better than other
available alternatives, and that the prograrh pro-
posed by the student is one which both GC and
the student have the demonstrated capacity to
fulfili. Previous academic achievement is not a
major consideration in determining student ability to
do the kind of work expected. F. Faith Finnberg,
coordinator of bdccalaureate programs for .GC,
explained that GC faculty *are not inclined to
penalize a student for freshman follies; a lot of us
committed them ourselves.” :

Each student's program is an individual one °
which may attempt to iritegrate technical and
vocational training with related general education,
combine work from. varit?us types of institutions,
and/or blend classroom learning with practical
experiehce. General education courses are taken at
GC or other units: of the University, vocational and

[




) vocational- techmcal mstltutlons
4
Both degrees requirp 180 credits apportio e
keeping with their dustmct purposes‘l the Ba o
of Applied Studies accepts more vocatiopal Work,
with fost of the general education credits e rl': d -’
in a related area_ of concentration' and |anly
.of
in
And

Ior'

. minimum distribution requirements; the Bache
General Studies calls for considerable wo
- pach of four specified areas of distribution

_—

"4

_correspondingly less in an area of concentration.

The latter also allows, but does not require, some

. technical-vocatu9nal studies.

The .BAS or BGS stwient may develop a
program largely “fPoni scratch’ or may choose to
build upon an articulated vocational sequence for «*
which arrange,rnents have been worked out with
¢doperating institutions. The sequence is individual-

‘Izpd and developed,into a baccalaureate program -

th the addition of selected general education
urses tc; meet the student’sobjeotives. The

Loulae, 37. has’ had trai’nlng as' well as ork :
= experlence as a nurse and ‘anesthesiolo Iet,.
Her background was evaluated by GCfor - |/
cradit, part of which was applied to the! AA
degree and part -foward the Bachelor of |

" become a community:health worker, posslbly }
in the Indian community..Courges in communy. '
~ity. health, communlcation, pgsythology,".an
. sociology ‘make up part af her conoentrath
- area; coupled with these is a demonstratio
i of proﬂclency ‘consisting “of directed ex- :
_perlence gained through communlty hé’alth
cllnlcs and centers. On completing-her degree
“program, she hopes to be able “to - plan, v'
_ostablish, and operate communlty heallh (aclll«1 .
tles. . ® , :

v . . oy
A 3y

Jlm, 25, was recently appointed asffc, m munlfy '

" senice officer in the public’ eafely épartment

. of'a subyrban. community “He soon fotind t
: 0

pllcatlon ~will'fbe part of his demo
prdﬂclenov. He oxpecj“ iat’

‘ addltlonal academic background and the de- ‘

Applied Studies. An ‘American indian, Loulse |
{ is pursuing a program preparlng her fo/ -

e

' gree wiil enhance his nopportunlty for ad-.
vancement in his ﬁeld. S ;

4
- Sl N ..
» . - . T

Roben, 24, descrlbes h]mself as a geﬁerallst.
¢His BGS’ program : is: bullt around;, of ..
conoentratlon he tltles "Dev’elo I

terested in variodg f
~ communication,- fie *h

including, . work;: r
' abolic
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college also
special arrangéments to' take courses at  other
institutions. .

Students are édllowed considerable flexlbullty in
meeting requlrements, and learning takes place in
a varlety of formats including the classroom as
well as individual study, field work,,and supervised
employment . or internships. Students are given
credit not only for previous formal education but
also for appropriate documented learning which has
taken place in employment or other s'ettlngs Often,’

if not ‘all of the technical training required, and
the student enrolls in the baccalaureate program to
.} 'supplement vocational with general education.

In addition to satlsfactor|ly$complet|ng a mini-
mum number of coursegs, the student must under-
take a_major project, or demonstration ot pro-
ficiency, aimed at pulling together- the various-

some tangible evidence of competence. Thaproject,
supervised by ,Someone from the eollege .or
community knowledgeable in the students area.of
study, is evaluated by that person and -.the
student’s faculfy advisor. L
Because the project exemplifies the student's
entire program, it also serves as-a vehicle for
sharing that program’ with other members of the
college. In what Finnberg calls a “gift to the
college,” each graduating student goes before a
meeting open to all students,, staff/and facyulty to
" talk about the project and its outcome, often using
slides, videotape, other media, or samples of actual
.work in the presentation. Discussion ranges beyond
the project itseif to the student's overall ex-
periences\at General College and in what ,ways
they have been satistying or disappointing. .
Each student is advised throughout the program.
. 'by a volunteer GC faculty member. who' is,
competent to give assistance in the student's

Ips individual students work out

aspects of the student's education and producing

-

P

the student’s previous edfcation has supplied most™ *

~\ .
highly motivated in pursuit of their self-defined
-goals. They point to the" rising- enroliment as
evudence of the need for and appeal of such a
program and to the apparent succes t graduates

date 'in finding employment ln,t'ﬁ?e career of

their choice (the college trigs: to. kpep informed
about the job market ‘in %&Jtields and to
advise incoming students accordifigly). .

! [

A number of formal efforts are being made to
gathe™ more specific information on how well the.*
BAS and BGS programs serve students, For
example, a majgr study currently |s underway of
the 70 students who have graddated from the
program as of the end of summer quarter, 1973..
The study will- attempt to Iearn how the student
teels curriculum and advising might be modified to
bettpr serve their needs, how the graduate's actual
occupation agrees} with career plans declared on
entering the program and on nearing graduation,
“and whether the student feels the required gradua-
tion project was actually valuable as part of the -
overall educatlonal process. The latter*question is
being asked as part of a larget effort on the part
ot faculty to assesé the graduatlon project's value
to the student

Once’the survey of graduates is completed, a
study will be conducted of the 120 persons
.admitted-to the BAS and BGS programs who are
‘hot currently enrolled (and are not.graduatéd). No

akdown has yet been done:on hqw many of
gzm may have been enrolled at one  time, where -

ey are now, or why they are not pu¥suing vor
completing their planned programs. All 'of these

"

" questtons wull be included in the study. .’ '

chosen area of study and who "agrees to work °

with that student. The advlser“s functipns go
beyond the traditional role. of taculty advisor to
include monitoring the student's quarter-to- quarter
progress, maintaining records, coqrdinatingindepen-

{

dent study involving other taculty members, con- .

ferring with those who supervise business or -

community internships, and. participating in evalua-
tion of the graduation project.

. Wittrthe program still quite new (nearly half the
400 stadents admitted to date were admifted in
the past year), taculty members praise the work
Seing done by students, saying they appear toa be.

20
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. General COIIege laculty believe  their bac-
calaureate programs couid have a statewide eduoa-
“tional impact similar to that of .their two-year
sequences. GC students, whether in two- or
four-year programs, frequently are preparing them-
selves for new types of paraprofessionai positions .
(such as students in the legal assistant or human

‘Bervicesgeneralistsequences), specialized business -

careers (several students, for example, gre combin-
ing business management with other training in
preparation for establishing particular kinds of -
businesses), or work in newly emerging interest
-areas (such .as students who include in their
programs the interdisciplinary package in ecology).
Graduates of programs such as theése are
changing the face of many career fields as they -

. move into jobs which previously dfd not exist.

19
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Un'i\ie'rsi'ty
Without Walls: -

overcoming barriers

”t

“An outgrowth of the 1960s’ concern with
reachnng new student populations, University With-
out-Walls serves the mature, self-directed student
who /has specific educational goals but who is
preVentewy geographic, scheduling, or other
bgrriers from pursuing a traditignal, campus-based
- education®To overcome these (barriers, -and to
;'enable a student to receive academic recognition
for what is learned in a non-college setting, UWW
offers a program ¢entered upon indtvidually_désign-
ed, off-campus.learning activities such as sypervised
employment or commun)ity service experience, field
work,-or a program 'of -reading. Communicatior
between students and staff, although it may inolude
such means as letters, telephone, and video or
audio tape.

The University of Minnesota's UWW program,is
part of a consortium of 30 units, each based to
some degree on the model developed byy the
sponsoring. Union fom@xperimentmg Colleges and
Universities, headquartered at Antioch College in
Yellow Springs, Ohio. The Minnesota UWW pilot
project was funded in 1971-72 by
Foundation and U.S. Office of Education; at the
end of that year the project was approved for a
six-year experimental term under University Col-
lege, through which UWW students may earn either
a BA or BS degree.

A student admitted to UWW must have well-
defined educational goals which cannot be achieved
through another program. Thus UWW is for many
a college of last resort, a way to pursue an
education otherwise impossible bgcause of inflexi-
ble working hours, home and family responsibilities,
ingarceration, distance from an educational institu-
”on physical handicaps, or pther difficulties. Sev-

’

occasibnal visits, most oftenris accomplished by.'

the Ford’

-~
-
Y

N .

~

v . I3
enty percent of Minnesota’s 154 current UWW.
- students"work full time; and most have about two
years ot previoug” college experience,- although
many hgve only a;htgh school diploma and a few,
participating under a new plan, are still working
toward that. About half live in the Minneapolis-St.
‘Paul metropolitan area, within commuting distance
of the carppus, but even they are seldom able to
visit the' campus. The reMaining students are
scattered across Minnesota as. well as several
other states and foreign countrigs. Students._range
in age from 16 to B4, with an. average age of
about 35.,

" UWW's approach to education is one aimed at
developing the "“life-long learner.” On the premise
“that in this rapidly changing world much of what
is learned ytoday may be obsolete tomorrow, tHe
emphasis is placed not on the centent of edu-
cation but on the process. Theg seven central staff
members“functien as ‘‘learning facilitators,” whose
wpurpose is to assist students in developing ‘degree
programs to meet tHeir goals and in planning and
carrying out a series of indi\/idual learning pro-
jects.
Projects might entail extensive reading, study of

. a particular problem or phenomenon on the job or
in a community service..role, taking a regular
University course (usually under “Y" registra-
tion—no required attendance-=—or as directed study),
or similar activities. Projects may require a few
weeks or sbveral months of work, and a student
may be involved in more than one at & time. A
project is initiated by the student fb{ igh a
proposal outlining- goals sought as weﬁg" s ac--
tivities and resources to be used. The stA¥f advisor
may facilitate the process by-helping the student

20 ¢y . L e
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develop the proposal,

,sources, recruit adjunct faculty from the University
"or the community to serve as projett advisors and
the like.

The student regorts his or her progress at
least monthly to thé staff advisor, who respongds
with \comments and.Suggestions. Orce the project
is co%rpleted the s‘tudent submits a final repdtt
giving\ evidence of what has been learned .and,
more important in view of UWW's emphagis on
learning process discussing the -methods and

procedures used and their effectiveness. The pro-.

ject is evaluated by the adjunct faculty advisor,
and both the student's documentation of work and

the advisor's evaluation’ are entered on t.he stu-g

dent's narrative transcript. . -

"As the student progresses, seleffed materials
are compiled in a graduation dossier,
may be added -evidence of work done in employ-
menht, community service, or other learning sitya-

tions prior to entry into the UWW program (for .

somé students, accreditation of previous learning
very nearly fulfills UWW.graduation requirements).
Graduation is not figured on a credit basis; the

graduation process is initiated by the student upon
deciding that he or she has completed enough.

work to meet graduation criteria. The

line up educational Fe--

to which”

wishes to postpone studies for a time may petition
for up to two quarters of inactive status after
which he or she must resume activity\or apply for
readmission at\a later date.

The UWW staff has collected considerable data' o

on many aspectg of ‘the' program: its students;
their educational goals, programs, and activities;
adjunct faculty; and more. Now looking toward
more qualitative evaluation, the staff is in the

' process .of researching and writing a projected

' student'’s
graduation dossier is given preliminary analysis by = -

central staff members, and thenyreview by a
graduatlon cammittee mac\e up of\b}mve/rsity Col-
lege and UWW staff, régular University and

community faculty, and a UWW student or alum-~

nus. The committee looks at the dossier together
with a weitteh statement ~of readiness from the
student for evidence of mastery of self-directed
study skills, communication skills, academic achigve-
ment,’ variety of learning activitles, knowledge in
the areas of man, society, and the natural world,
and ''contribution,” a major project showing the
student to be more than simply a consumer of
others' academic efforts »

Predictably, the biggest problem facing UWW
students ' Is that of becoming self-directed. The
problem shows up In a number of ways: inability
to conceptualize a learning project, failure to
complete (or begin) activities, lack of communica-

tion with advisors. Some students, even with the\

aid of advisors, are unable to carry out their
programs and after a-period of review they are
dropped to make room for others, perhaps with' a
referral to a more structured program. UWW
t&{nctlons on a year-round basis; a student who

. 29
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seriés of about 15 monographs, each 10 or.12 "

pages in length. Among them:

a_followug-of the program's 24 graduates to
see how they have.done in terms.of employment,
furthef formal and informal edugation, and the like;

a study of central staff and adjunct faculty
personal characteristics, as well as attitudes toward
and’ particlpation in the UWW program; ,

a study of UWW dropouts: why, and what
happens to them (of 189 persons who have
enrolled as tuition-paying students; 41 have left the
program; that number i$ evenly divided between
those who have withdrawn ‘and those dropped by
staff action); -

a discussion of

implications of the UWW

»experience for the University and higher education

in general; and N

a discussion of use$ of media qnd technology
in contrasting approaches to off-campus learnjpg:
one by which the institution assembles and sends
various learning materials to the student, the othew
by which the student assembles resolrces available
in the community and sends evidence of learning
to the institution. ' .

In addition to UWW’s main program, a number
jof experimental projects have been yndertaken in
an_effort to extend its brand of learning to a

broader range of students. These include: -
rs

yWUWW is one of four in the country to participate
Wwith the national Tedcher Corps in a multilevel

Teacher Corps in Corrections. The Universlity's-

program aimed at training peopIe for a new kind®

of teaching role—the “facilltator of Iearning" basic
to UWW—in correctional settings. The Minnesota
effort got underway in August at two locations, the
Federal Correctional Facility "at Sandstone and
Operation de Novo, a pretrial diversion project in
.Minneapolis. At each site, a qualified team leader
Serves as learning facilitator to five interns—in-
mates, ex-offenders, or correctional personnel—
each of whom carries out a program of study and
in turn serves as facilltator for up to ten students
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pursuing theif own educational goals for credit
through UWW. o )

As the projéct progresses, interns will be
expected to develop competency in assisting stu-
dents in the process of asking and legitimizing
their own questions, organizing study programs,
finaing resources inside the walls or out in.the

procegdures—in short, functioning in the same way
as do UWW staff members. Interns have had two
years of colleg® or equivalent training and should
receive ‘their degrees -in the two-year program
period; the students they are warking with are at
various educationai’jevels but some have had some
college and may also earn a degrée in two years.

High séhool/college program. Asgrant from the
& ‘ -

community; and developing appropriate evaluation

u.S. Bfice of- Educatlon has made possible a , .
program vyhlch began in October, in which a

student who wishes : to move out of the ;hlgh
school setting but not out of “high school may
simultaneously pursue both a-high school diploma
and a baccalaureate degree through independent
learning experiences on}the ;ob or in Afie

community.

Media applications. Grai ts jrom the Educational
Development Program and .gducational equipment
funds have made. pcsslblefwork on uses.of media
for off-campus learning, partmularly the videotaping
of courses and development of accompanying study
guides for use by uww students ~ .

Morris learning center ,Several University units
are collaborating tp serve resudents of. ‘rural west

]

Mary Pat, in her earl 20' had taken
regular University éourses betore enrolllng in.
UWW to pursue: self-directed studiés.” Hel

stage movement evolved lnto. a; studyfrot

UWW projects. in danice, dance® therapy, and-
the "

ty"-—-people who asslst students ln he ‘arls
““to* develop‘thelr creative: potentlal? H pro=.
,gram has lnvdlved working -,exparlen es.. n'

)

.




centraI Minnesota tl%rough a Uww Ieammg .senter -
which began in January at the University- of
Minnesafta, Morris. The program will involve] dp to-
_50 off-campus degree-se‘eklng students during the
first year. ! »

Demand for wa,}e'mces far ex}:eeds capac-

iity, even tholygh locally the program has kept a
low profile. gStlri'a'a_ﬁJuWW

is a national

L4

C. primarily educational,

Y

enti
publicity frequently is generated at that level,- ar&’

gevery mention in a national magazine brings
another flopd _of mqume& according ‘to Jeft
-Johnson, program coordinator. lee hundred re-

»

~

\

quests for application matenals were recelveATast
September alone.

. The Minhesota UWW unit has been able ‘to

operate more smo thly than .some, . he said,
because -it has conslstently held to, a narrower
definjtion. of its function. “We see ourselves as’
not a catch-all program to
to change. social structures

meet evedry need,

- through direct action or provide a social support

system for undecided ‘students,” 'he said: ‘Social
and educational change will result from ‘what we
do, but it will be a by-product .and not our’

_ gprimary goal.” .

-
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Conclusion:
common threads

While the projects described in this issue of

-Comment vary greatly in scope and intent, sonfe
common threads run through the discussion. To
begln with, all six involve innovative approaches to
educational delivery—-they are primarily concerned.
not - with substance but with structure form,, and
style. ’

All are experlmental; in addition, the term
applies officially to three of them to indicate their
‘non-permanent status at the University. The Bache-
lor of Elect,ed Studies program, Exp'frimental
College, and University Without Walls all have only
a designated number of years to functiorfin their
present form.” Their operating budgets and faculty
positions are not permanently built into the Univer-
sity structure, as are those of regular programs.
Should an experimental program achieve sufficient
growth and success, it could gain standing as a
regular program of the University, by going

. through normal approval channels. But many such

programs, particularly those which dare the most,
probably will not survive intact. Hopetully, -suc-

cesstul features of these will be incorporated into ‘

other programs, thus serving as leaven for the
continuing educational ofterings of the institutien.
All @f the programs emphasize an aSsumption
of responsibility by the student for his or her own
learning. The stress on individuality in planning’
and carrying out learning activities means that
'such programs are at least potentially- quite costly.
Precise cost-per-student figures for the new, often
complex prdgrams have been difficult to determine,
however, because of the many hidden factors
involved when work is done in a variety of
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settings and under many kinds of superyision.
When the figures are finally in, they will probably
show at least some of the new programs to be
costlier than the traditional classroom approach, but
others, using off-campus facilities and making
special arrangements with persons serving in facul-
ty/ladvising capacities, may prove fo be less
expensive. )

An important reason for the existence of an
expenmental program, of course, is to teach_the

Iarger community of educators samething about a

particular _kind of inhovation. This means those
doing the experimenting have a responsibility to
provide information about what they are doing and
discovering, and the rest of us have a concomitant
responsibility to become tfamiliar with and to learn
trom their. efforts. Thus far, attempts to evaluate
and chromcle the experiments have been extensive
but largely unsatisfying. The programs are new

(with one exception), and deal in concepts which.

are difticult to measure. When informationais
gathered, its use’is often hindered by the fact
that there is little available data on established

* programs with which to compare it,

Most experimental programs do have various

. Informational materials, publications, progress re-

ports, and the like, to sha’re upon request with

. Interested members of the University community. In
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addition, staff and students are more than willing
to explain their ~activities -as well as their
perspectives on alternative forms of education. A
call to any of the numbers on page 13 will get

-

<

¥
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our name .on a mailing list or set up an
‘app0|ntment for a visit. ~

~ The best way to get to know a program of
.course, is through the time-honored formuja of

' C)
welgome participation by regular Unlversity faculty
in such activities as @advising students, evaluating

their work, or serving on graduation _other ’
committees ‘Again, the offices of each of the six

R 4

excellent way for pro'spective students -(who cdm-
pIete preprofessional | requrrements and then “fill-in"
% with courses of their chouce) to. ‘gain a broad

educational background before entering specialized
4 . e .

,{ learning by doir@. Most of tﬁe programs need and- programs featured in this rssue are onh page 13.
v . - . ' ' . —
BES, from page 7 : - tramrng Generally, in fact, advisors theorize the-_

new and unfamiliar degree may be accepted more

readily by graduate-and professional schools, which
o0 (

look at a prospective student's transcript, than by
employers, who more’ often judge preparedness by '
the name of the degree.

"
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EC, from page 16

EC has been difficult for those who have attempt-
ed it and whg hade in the process produced
of largely descriptive material. While all

_year willlundertake an evaluation effort.of its own.
. Students and staff began the current academic
year ,with two weeks of workshops designed to

clearly ldeflned common - objectlves, evaluation of -

volume ]

past e'v%luations have originated externally, EC this
I

clarify the needs and expectations of th_is ‘year's’

1
particupants and to deveIop and refine th@college’s

for continued efforts to, collectively provide a

Iearn|ng ‘environment . for EC students” and staff

while as called for in the college’s constitution,

H stlmulatin'g new modes of educatlon and making
1 possible -a ‘‘critical tnteractlon for clarifying the .
{ conditions which led students to choose the
v Experimental College over other departments of the :
University.” -

e
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GC, from page 19

career training and .program planning on the part
of both institutions and ' students. - The many
interinstitutional arrangements involved in GC pro-
grams help exténd the college’s influence through-
out the state. In addutlon several ‘of the two-year

V
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Canter for Educational Development
317 Walter Library

University of Minnesota
Minneapolis, Minnesota 55455

Their preparation demands innovative approachesto. ’

N sequences introduced by GC, such as those for
I Imedical or Iegal,secretary. have proven attractive

‘

» institutions in the area. When this happens, GC
with a policy of not .duplicating -any program .
readily- available elsewhere, phases out that pfo--

 ygram and dirécts its resources instead to meeting
ﬁnmet needs.
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structures accordihgly. The Workshops set the stagé

“r

_enough to be picked up by public or priVate' o




